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1 
Lesson context and aims























What is the theme or context of your lesson?  In what communication situation will learners be better able to perform from this lesson?

Discussing films and the stories behind them.
Circle one letter: Is the primary learning aim (S ) skills development, ( L ) language acquisition? S
 Complete this prompt:  By the end of this lesson learners will have . . .
Developed their reading skills, specifically skimming for gist, scanning for specific information and reading intensively.
Circle one letter: If there is a secondary learning aim, is it (S ) skills development, ( L ) language acquisition, or ( N ) neither? S
As above, complete this prompt:  By the end of this lesson learners will have . . .
Practiced their listening skills, specifically listening for specific information.
2
Developmental goals 


Evaluate your previous lesson(s) and indicate what you can do in this and subsequent  lessons to fulfil 









your own developmental goals. You can include comments on observations of others teaching.

Grade for this lesson:  


The observing trainer's assessment of this lesson only . . .  

Trainees do NOT complete this page

Teaching 
Manner, presence, rapport


















_____

Response to learners' needs & correction















_____

Teacher voice, grading, & clarity

















_____

Language presentation, clarification
















_____

Skills development & input & output staging














_____

Appropriate interaction patterns for learner-centred teaching










_____

Learner engagement at task, focus, and pace














_____

Activity set up, classroom management 















_____

Task management & staging  


















_____

Reportback & feedback



















_____

Overall  for this lesson
























__________

Planning

Lesson overall aims, concept, theme, & appropriacy 












_____
Materials selection, adaptation & presentation













_____

Post lesson evaluation & identification of developmental goals










_____

Anticipating problems & solutions with management & tasks










_____

Target language identification & analysis















_____

Anticipating problems & solutions with language













_____

Task design, staging, interactions, timing















_____

Appropriate  procedural aims


















_____

Overall
for this lesson
























__________

Additional notes on the grading or weighting of assessment criteria for this lesson
 
Grade recorded in CELTA 5 for this lesson
 . . .


N





S





S+
At this stage of the course you are overall . . .


N

       G


S



A
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Teacher
Overall impression



The big picture . . .

Development Areas


Features & techniques to stop, start, improve, or continue in subsequent teaching . . .
3  Teaching & learning materials




















The lesson is based on this book (include page and / or section numbers ) and / or these materials ( remember © ! ) . . .

Total English Intermediate Students’ Book pp.48-49. Adapted text, adapted HOs.
Whiteboard Plan (if applicable)


Frank Abagnale pretended to be a pilot.






1. Childhood and tricks




















2. Frank today


He began his life as an international trickster.





3. Wanted all over the world




















4. The FBI’s opinion of Frank


By the age of twenty-one he had tricked and 





5. Three top jobs and five happy years

cheated his way to $2.5 million.
4
Management solutions

Because of the lesson type I am teaching or certain tasks in the lesson, I anticipate these classroom 









management problems or challenges so I have planned these solutions . . .

· I don’t know SS very well, so have chosen a lead-in that will introduce the task as well as get to know the SS a bit more.

· I want to see clear evidence that the SS have understood the text and are able to communicate what it is about, so I have modified stages 6-8 from the course book to follow a model similar to Vic’s in lesson 3. I will have SS each complete half of the detailed questions and then ask their peers to supply the other half. This way I will be able to hear whether all SS have been able to extract the detail from the text.

· There is a lot to fit into this lesson in 40 minutes. To try to manage this I have made the lead-in/context-build shorter than usual for a receptive skills lesson, and will only pre-teach a small number of words. However, to build-up to the reading, I have chosen to use sentences from the text itself in the pre-teach to give context for the vocabulary. In this way SS should start to grasp the gist of the text during the pre-teach.

· Given that we are inviting some elementary students to join the intermediate class, I anticipate there being quite a range of abilities in the room. To manage this I will do lots of peer checking of answers to assist less advanced SS, and in the final discussion I will aim to pair SS of roughly equal ability together so that no-one is frustrated or left behind.

· In the headlines task there are only four headlines (plus the example) and so it will be hard to know whether all SS have got the answers. To manage this I will elicit answers from less advanced SS.

· Without knowing the level of the SS it is hard to know how long each task will take. To manage this I have designed the final task as an optional one to go through if there’s time, with a flexible procedure that I will adapt depending on the time available.

· To reduce my time writing at the board I want to prepare the board before class. However, because I am following Juan Pablo I won’t have time to write on the board without leaving the SS at a loose end. Therefore I have prepared what I need to write on the board on posters so that I can get it up quickly at the start of my class.
5
Language analysis
 Show your analysis and how will you present and / or clarify form, meaning, and phonology (MFP ) 









of the target  language.  If you have a task for MFP that does this, indicate here, "see attached".
Because this is a skills lesson I will not be focusing on MFP, except for a pre-teach of the meaning of vocabulary needed for comprehension of the reading task. I analyse this briefly below.
Target Language
By the age of 21 he had tricked and cheated his way to $2.5 million.

He began his life as an international trickster.

Frank Abagnale…pretended to be…a pilot…
Meaning, form and pronunciation
He had cheated [verb] /tʃiːtəd/ 
Conveying meaning: “he behaved in a dishonest way in order to get what he wanted.”

CCQs: 

Did he get the money honestly?   No




Did he get what he wanted?   Yes




When did this happen?   Past/By the time he was 21.
An international trickster [noun] /ˈtrɪkstə/ 
Conveying meaning: “someone who tricks or cheats people”
CCQs: 

Does a trickster cheat people?   Yes
Is he honest? No




Did Frank trick people in just one country?  No
He pretended [verb] /prɪˈtendɪd/ 
Conveying meaning: “he behaved in a particular way to make other people believe something that wasn’t true. “
CCQs: 

Was Frank really a pilot?  No
Did he make people think he was?   Yes
Is he pretending now?   No
Note: there are other words in the text that are important for comprehension: good looking; mystery; charm; illegally; prison; consultant; egotistical. However, I anticipate either that SS will recognise these words because they are similar in Spanish, or that they will be able to make sense of them from the context. In case they don’t I have included a glossary of lexis in the text.

	(
Time
	Stage Aim / learning function
	(((
	Procedure 
Teacher is . . .  Learners are . . .


	00.00 – 00.03
	1. Lead-in/pre-reading: favourite films
To set the context; engage and relax SS

	T(SS


	T asks SS what their favourite films are. Then elicits whether any of the films are based on a true story. Then T shows picture of ‘Catch Me if You Can’ and asks whether and SS have seen it, whether they know if it’s based on a true story, and whether they have heard of Frank Abagnale. T tells SS that today they are going to learn more about Frank by reading about him.



	00.03 – 00.07
	2. Pre-teach vocabulary

To ensure SS understand the vocabulary they need to comprehend the texts; to further set the context


	T(SS
	T points to sentences put on the board before class. T elicits meaning of ‘trickster’, ‘cheated’ and ‘pretended’ by using them in the context of sentences from the reading. T briefly drills pronunciation of the words chorally and individually, showing the stress and weak forms if needed.



	00.07 – 00.10
	3. Headlines set and check

To ensure SS understand task and need to read quickly
	T(SS
	T instructs SS to read the headlines put on the board before class and write them in the correct places in the text (HO 1). T highlights the glossary on the text. T checks the instructions with an ICQ, sets a time limit and launches task.



	00.10 – 00.14
	4. Headlines activity

To build up SS skim reading skills
	S
	SS skim text and add in the headlines to appropriate paragraphs, working individually. T monitors from chair and gets SS to peer check as they finish.



	00.14 – 00.17
	5. Headlines feedback

To ensure SS have understood the general idea of the text


	SS(SS + T
	T nominates an S to read out the correct answers to each paragraph. T asks another S to explain why that headline is correct.




	(
Time
	Stage Aim / learning function
	(((
	Procedure 
Teacher is . . .  Learners are . . .


	00.17 – 00.20
	6. Detailed questions set and check

To ensure SS understand the task
	T(SS
	T instructs half the SS to answer the questions on HO 2A, and half on HO 2B. T elicits example answer from a less advanced S. T launches task with time limit.



	00.20 – 00.25
	7. Detailed questions activity

To develop SS skills in scanning the text for pre-specified information
	S

	SS work individually to answer questions on HO 2A or 2B. T monitors from chair for needs analysis. T focuses here on helping learners who are struggling and instructs SS to peer check when they have finished.



	00.25 – 00.30
	8. Detailed questions feedback

To ensure SS have been able to pick out pre-specified information from the text


	S(S
	T instructs SS to turn over their texts and puts them into pairs; one S with answers to HO 2A paired with one with answers to HO 2B. SS compare answers by asking each other the questions on the back of their HOs. Once SS have compared answers they move back to their places and T elicits a selection of answers in open class. 

	00.30 – 00.33
	9. Listening set and check

To ensure SS understand task
	T(SS
	Still with their texts turned over, T instructs SS to listen to a summary of Frank’s story, listening for differences between what they have read and what they hear. T plays the first part of the listening and elicits the first answer in open class. T then hands out HO 3, instructs the SS to listen for 7 more differences, and sets the listening going.



	00.33 – 00.38
	10. Listening activity
To test SS memory of the details of the text; for SS to improve their skills in listening for detail
	S


	SS listen and note down seven differences between the texts. Once the listening is completed, T does a quick sweep of SS to check how many they have correct. T then asks SS if they want to listen again. T plays the listening up to three times. In the third listen T allows SS to turn over their texts and read and listen at the same time.




	(
Time
	Stage Aim / learning function
	(((
	Procedure 
Teacher is . . .  Learners are . . .


	00.38 – 00.40
	11. Listening feedback
To ensure SS have successfully listened for detail


	SS(SS + T


	SS peer check and T then elicits answers to the questions from a range of SS. T checks the answers against listening script.

	IF TIME AT END
	12. Post-reading/listening set and check

To ensure SS understand task


	T(SS


	Depending on time left, T either reads out the questions on HO 4 and asks SS to give their views in open class, or instructs SS to discuss the questions in small groups and gives out HO 4.



	IF TIME AT END
	13. Post-reading/listening activity

To encourage SS to reflect on the text; to link the text to SS’ lives


	S(SS
	SS discuss the questions, either in open class or in small groups. SS speak, rather than writing anything down. T monitors passively from chair to allow SS to develop fluency.



	IF TIME AT END
	14. Post-reading/listening feedback

To allow SS to share their views; to close this stage of the class


	SS(SS + T


	T elicits views on at least one question from each S. T thanks the class and hands over to Tammy. 




	#
	Trainer Observations

&

Recommendations















Trainees do NOT complete this
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Hot post lesson evaluation & immediate feedback preparation (Take no more than 5 minutes here )
· While your lesson is still fresh in your mind, quickly note some impressions & questions you have that you can bring up in feedback. 
· When you are finished, return this to the trainer immediately.  Your trainer will comment it & return it to you. 
As I start to get more comfortable in the classroom I want to focus on tasks that maximise SS learning, and ensuring that I am listening to and responding to the needs of learners. In this lesson, therefore, I have designed the feedback task in stage 8 so that SS can really show that they have successfully picked out the information required. I will also watch carefully how hard SS find the listening in task 10 and, if it is too difficult I will adjust the task so that they can read their texts as they listen.


As this is the first lesson with the intermediate class, I am keen to ensure I build rapport quickly with the SS. To do this I will aim to learn all of their names by the end of the lesson, and ensure I use lots of nomination, as well as bringing lots of enthusiasm to the lesson.


In my previous lesson Vicky gave me feedback that my task design wasn’t the most efficient way to achieve the lesson aims. To respond, in this lesson I have tried to make the task design as logical as possible, so that I am confident the tasks are the best way to achieve the lesson aim in the time available.


I started to consciously bring in error correction in my last lesson. I want to continue this, trying out one or two methods for error correction and looking to see which method works best in different situations.


This is a skills lesson and so won’t have a significant language focus. Nevertheless I am doing a short pre-teach of the meaning of some vocabulary. In my previous lesson my concept questions were a little complicated – in this lesson I want to ensure that the ones I use make the meaning of the words as clear as possible.


In my third lesson Antony gave me feedback that I could use visuals better for my instructions and for tasks. To respond to this, in this lesson I have picked out the tasks where the instructions depend on SS seeing something, rather than just listening (the pre-teach of vocabulary and the headlines task) and have prepared posters to stick on the board. This will also save time (see management solutions).
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